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VISION: The Child Welfare Training Partnership’s
vision is to provide a competency based training
program aimed at improving the safety,
permanency, well-being for Vermont’s most

vulnerable children, youth and families.

MISSION: Our mission is to facilitate the knowledge
and skills development of caregivers, allied
professionals, and the Family Services workforce to meet
the complex needs of Vermont’s children, youth and

families.

STRATEGIES: Provide foundational training to
system of care workforce and foster, kin, and
adoptive caregivers. Use principles of
implementation science to scale up evidence-
informed practices among child welfare, mental
health and education professionals. Support
organizations & teams to develop healthy learning
cultures. Offer formal educational opportunities in
social work and special education. Utilize evaluation
data to continually improve training outcomes and
ultimately best practices.

Populations Served

Child Welfare Workforce
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Director’s Statement
By Sarah Ward

As I reflect the past fiscal year, I am inspired by the
resilience and fortitude that I have witnessed in the VT
CWTP staff and our partners at the state. 2021 has truly
been a year of discovering new ways of engaging

Gy P44 participants in virtual classrooms, fac111tat1ng meetings,

coaching across a screen, and supporting the needs of
children and families through remote access. We have grappled with the challenges of
child safety, parenting during a pandemic, educating a workforce while at the same
time, meeting the needs of our own families. In many ways the impact of teleworking
and adjusting to the needs of our students and colleagues required us to dig deeper, to
develop new skills and support each other through the fatigue of facing a computer
screen every day. Many of us chose this field because we love to be with people, to
teach in a classroom, to motivate others to do their best work, to improve the lives of
children and families. We did not imagine that we would be doing this work behind a
computer every day. I'm grateful to the staff for their dedication to our students, and
their commitment to stay engage in child welfare and youth justice practice. The hours
of curriculum development, enhancing our online training program, switching from in
person to virtual, learning new tools on Zoom and Microsoft Teams, reaching out to
foster parents and FSD staff to help them with the challenges of supporting families
during a pandemic.

Amid all these challenges, we also made a commitment to developing our internal
capacity in Justice, Equity, Diversity and Inclusion (JEDI). Our Intercultural Learning
Team and the VT CWTP training staff faced this challenge head on; sustaining
representation on the FSD Racial Equity Workgroup, participating in book groups for
How to Be An Antiracist by Ibram Kendi, developing a survey to understand CWTP
staff training needs, and working with state partners to exam the tools used in the
Safety Organized Practice, and ways to enhance the skills of the FSD workforce to
dialogue with families about cultural context. This work will continue in the classroom,
districts, and workgroups for years to come, as we unpack the systemic racism that
thrives within all organizations.

In the year ahead we will focus on finding the balance of in person and virtual

trainings, meeting the needs of students on campus and across the state. We will seek
to support a work-life balance that is sustainable and continue our mission to provide
training and education that supports best practice in the field of child welfare and youth
justice.




Key Accomplishments

UVM STUDENTS

FOSTER, KIN, ADOPTIVE
CAREGIVERS

e 7 MSW students
e 4 FSD employees
e 3825 hours of field

e 222 Caregivers completed
Foundations

completed by each e 41 Caregivers completed
e RPC+ for Adoption
CHILD WELFARE COMMUNITY PARTNERS &
WORKFORCE MISC
e RPC+ for Residential Providers

Welcome to the Field Podcast e Train the trainers for RPC+
1700 downloads residential
Youth Justice Practicum e 1551 CANS administered
Microlearnings e 4 new online training modules
Team as Secure Base available for community
Courageous providers in Restorative
Conversations Practices, Positive Behavioral

Coaching to Enhance Safety
Culture: A Community of
Practice for Consultants

Intervention and Supports (PBIS),
Understanding custody decision
making among VT CW system,
and Motivational Interviewing




As part of the Vermont Child Welfare Training Partnership’s internal tracking and
evaluation system, team members record the distribution of their time spent
providing specific forms of support, which include the following categories: case
reviews, coaching, consultation, curriculum development, training, and workgroup
participation. In reviewing the data for fiscal year 2020-2021, CWTP trainers
provided 6,905 hours of support to the state’s child welfare system. Of those hours
of support 52% (3,558 hours) was training, 16% (1,112) was curriculum
development, 7% (492 hours) was consultation, 11% (742 hours) was workgroups,
14% (978 hours) was coaching, and less than 1% (23 hours) was case reviews. Figure
1 provides a visual breakdown of the distribution of support across activity types.

Figure 1. Hours of Support by Activity Type

PERCENTAGE DISTRIBUTION OF SUPPORT BY ACTIVITY TYPE: FY21

Case Review
0% Coaching

Workgroup 14%

11%

Consultation

7%

Training

Drilling down to the district level, 1,602 hours of support were provided at the
district level. This represents 23% of total hours of support provided. In comparison,
the remaining hours of support were provided at the statewide or central office
level. For this fiscal year, it is important to note that due to the pandemic the CWTP
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team primarily delivered their trainings virtually. Therefore, many of the trainings
that would have been in-person and district or region specific in the past were easily
made available statewide via online delivery. Therefore, a greater percentage of time
was coded as “statewide” support in this year’s annual report.

In consultation with their CWTP training coordinator, district leaders continued to
have access to a menu of district specific support options, including coaching (group
or individual), consultation, or additional specialized training. The constellation of
support for each district was tailored to meet the needs of that particular office.
Figure 2 provides a breakdown of district-level hours of support by activity type.

Figure 2. Hours of District-level Support by Activity Type

Hours of District Level Support by Activity Type
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In total, districts received 745 hours of coaching, 351 hours of consultation,
and 246 hours of district-specific training. Looking across districts, the average
distribution of support amounted to 55% on coaching, 26% on consultation, and
18% on training, and 2% on workgroup participation. The average number of
hours of support received for the year was 114, and ranged from a low of 8.5
(LDO) to a high of 273 (HDO).



Lastly, the CWTP leadership team was interested in examining trends in the type of
coaching requested (group or individual). An examination of the data found that the
majority of coaching was provided as individual sessions (64%), with about one
third (36%) provided as group coaching (see Figure 3). When training coordinators
recorded a coaching activity, they had the option of selecting the topic of the
coaching session from a drop down menu (including the option to specify an option
not listed). An examination of qualitative data on topics covered found that the
following were the following were the most frequently requested topics: Leadership
or Supervision, New Employee Orientation & Onboarding, Organization & Time
Management, and Case Work & Case Notes.

Figure 3. Coaching Sessions: Individual or Group

Coaching Hours by Delivery Modality: 2021

®m Group = Individual



2021 Workforce Team Highlights
By Cassie Gillespie

Welcome to the Field

When I sit down to reflect on the accomplishments of the CWTP workforce team over the
last year it seems we must begin with the COVID-19 pandemic. Although the pandemic
and shutdowns began in late FY 2019, the impacts on our training program, district
support work and deliverables were only just beginning to come to light in July of 2020.
As we entered the new fiscal year it became clear that this initial shutdown would not end
quickly. Merely cancelling or postponing our trainings would no longer suffice. A
looming challenge presented itself: we would need to redesign all of offerings and support
activities for remote delivery, and we needed to do it quickly. And so, we did!

Beginning with Foundations for New Employees, the CWTP workforce & curriculum
teams dug in and overhauled the existing classroom curriculum for an entirely virtual
delivery. We synthesized synchronous, and asynchronous delivery modalities to
maximize engagement and impact. We edited all curriculum and added simulation labs
with live actors, and a weekly JEDI component. We have now delivered and fine-tuned
this offering three times and the evaluations are overwhelmingly positive. We are about to
administer our first 6-month post Foundations competency evaluation and look forward
to using that data to further inform our design.

The Workforce Team also designed and delivered the first ever Youth Justice Practicum,
and the first remote Child Abuse & Neglect Practicum. The work of adapting the
practicum model to a remote delivery paid off and we have now piloted and evolved an
effective remote delivery option that will allow us greater freedom to run offerings
remotely in the future if needed.

We continued our Microlearning Series covering topics like Substance Use, Work with
Interpreters, Family Finding, Safety Culture and Safety Organized Practice. And building
from the successful microlearning model, we piloted an extended microlearning style
series on coaching for consultants. Despite all the shifts and competing demands on FSD
staff over the last year, we have maintained regular attendance and receive significant
positive feedback about the Microlearnings.
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Lastly, the workforce team has spent countless hours in districts and in workgroups
working to support both individual district functioning and larger organizational change.
District support has looked different over this last year as Training & Coaching Specialists
(TC’s) supported district staff to integrate new technologies and new strategies as the
transition to remote work rolled forward. As the year went on and the work stayed
remote, a new challenge presented itself- how to stay connected, healthy and protect
against overwhelm in this new era? The Safety Culture Workgroup has been a leader on
this front providing adaptive support, and how to’s on technical skills like huddles, that
can be utilized statewide to address these issues.

As we begin the transition back to in person, we look forward to reconnecting and training
in person. We will continue to draw on some of the skills and delivery methods we piloted
over this last year and I believe we will come out the other side with a fully integrated
training program that makes the best use of both in person and remote resources for FSD
staff.

Workforce Activities and Time Distribution

When data is captured within the consult and activity workbook, training coordinators
(TCs) are asked to identify their team affiliation. In the 2020-2021 fiscal year, there were
four team affiliations that TCs could select: Curriculum Team, General CWTP Team, KFAF
Team, and Workforce Team. Because the majority of training support is provided by the
KFAF and Workforce Team, additional detail is provided on the categorical distributions of
work activities for those two teams.

Workforce Team
Drilling down by team, the Workforce Team provided 3,356 hours of support. Of those

total hours 47% (1,779) were training, 27% (1,027) were coaching, 19% (726) were coaching,
5% (171) were workgroup participation, and 2% (68) were curriculum development.

12



Figure 4. Workforce Hours of Support

WORKFORCE SUPPORT BY ACTIVITY TYPE: FY21
Case Review
Workgroup 0%
8% Coaching
21%

Consultation
12%

Curriculum Development
8%

In terms of district support, the Workforce team provided 1,260 hours of support directly to
the district offices: 689 (55%) hours of coaching, 345 (27%) hours of consultation, 223 (18%)
hours of training, and 3 hours of case review (less than 1%). The average hours of district
level support was 105, with a range of 7.5 hours (LDO) to 248 hours (HDO).
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Figure 5. Workforce District Support

Hours of District Level Support by Activity Type: Workforce Team
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Lastly, in examining trends in coaching provided by the Workforce team 81%
(580) were utilized as individual coaching hours and 19% (133 hours) were
utilized as group coaching hours.

Figure 6. Workforce Coaching Hours

Workforce Team Coaching Hours by Delivery Modality: FY21

m group mindividual
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Training Outcomes

Workforce Foundations: 99% 94%
Fall 2020 (all sessions Virtual 7
combined)
Youth Justice Practicum
Virtual 13
Youth Justice Advanced: .
Youth Development Virtual 28
0, o,
Youth Justice Advanced: Virtual ” 92% 89%
Harm Reduction
Youth Justice Advanced: .
Transitioning to Adulthood Virtual 47
Youth Justice Summit Virtual
95
Family Finding Micro- 84% 72%
Learnings (all sessions Virtual 172
combined)
Safety Culture (all 97% 97%
. . Virtual 125
sessions combined)
ROSAC Training 95% 95%
Virtual
60
Coaching to Enhance , 84% 73%
Virtual
Safety Culture 25
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Workforce Foundations: 15 97% 97%
Winter 2021
Facilitating Network 100% 100%
Meetings to Safety and Virtual
Case Plan 21
Micro-Learning Series: . 100% 89%
Substance Abuse Online 11
Child Abuse & Neglect 100% 100%
Practicum (all sessions Virtual
combined) 23
Administrative 100% 85%
. .. Virtual
Supervisors Training 45
Courageous Virtual 65 100% 89%
Conversations
Micro-Learning Series: 100% 100%
Family Findin Virtual
y g 49
Workforce Foundations: . 5 97% 100%
Spring 2021 Virtual
Working with Virtual 67 73% 73%
Interpreters: Part I & II
Restorative Group 100% 100%
Conferencin Virtual
& 10
Witness Testimony Sim 71% 100%
Lab Virtual
30
Team as Secure Base . 100% 100%
Micro-Learning Virtual &7
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Total Hours of Services

Overall Evaluation Findings

%Met objectives % Exceeded objectives
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Training Highlight: Foundations Fall

Foundations (Module 8) Select Competencies
"l understand ..."
10.00
9.00
8.00

7.67 7.83 7.83 7.83
7.17

7.00 6.17 6.17 6.17

6.00 5.50 5.50

5.00

4.00

3.00

2.00

1.00

0.00

legal timeframes of how to use teaming why it is important to relationship between  the continuity of

permanence. and family engage families and risk & protective formal and informal
enagagement to youth in planning for  factors and youth's post-permanency
support permanence. permanence. vulnerability & supports available to
resilence. families.

mPre mPost

*Note: data for all competencies assessed available upon request




Training Highlight: Foundations Winter

Foundations Module 11:

Select Competency Changes
900 8.29 8.36 8.21 8.21
8.00
7.00 6.71 6.93
6.00
5.00
4.00
3.00
2.00
1.00
0.00
how to apply a trauma- how to think critically concepts of safety specific safety culture practices that can
informed lens to my self- about the formation of  culture and Team as practices available to protect me from
care. my professional ethics. Secure Base. me. professional
dangerousness.

HPre HPost




Training Highlight: Foundations Spring

Foundations Module 9: Select Competency Changes

"l understand ..."
10.00
9.00 9.00
9.00 8.67 8.67
8.00 7.33
7.00 6.33
6.00 5.67 533 5.67
5.00
4.00
3.00
2.00
1.00
0.00
different types of at-risk current juvenile justice services available for the experience of youth  characteristics that make
and justice involved youth system in Vermont. adolescents. involved with the VT child youth vulnerable for
cases. welfare system. trafficking.

M Pre M Post




Training Highlight: Child Abuse & Neglect
Practicum

Child Abuse & Neglect Practicum:
Chronic Neglect Competency Growth

10.00
9.00 8.40 8.60 820 8.40
8.00 7.40 7.60 7.60
7.00 6.80 6.80 6.80
6.00 5.40
5.00 4.80
4.00
3.00
2.00
1.00
0.00
how responsive relationship exposure to how to identify  how to evaluate how to use
caregiving drives between ACEs and chronic neglect protective factors imminent risk and screening tools to
healthy risk of places children at that willhavea future risk due to gauge risk
development developmental risk for positive impace on neglect
trauma developmental a child's
trauma development

mPre mPost




Guardianship /Kin, Foster, & Adoptive Families
(KFAF) Training Program

2021 KFAF Team Highlights
By Jennifer Jorgenson

The Summer of 2020 was quite different than any other
that the Kin, Foster and Adoptive Families (KFAF)
Training Team has ever seen. Having a few months of

remote work under our belt, the KFAF team persevered
and pivoted to offering a full training catalogue virtually with much success. Over the
course of this past fiscal year, Orientation and Foundations online continued to be offered
ongoing to caregivers across the state both inquiring about foster care and/or beginning
the licensing process. Foundations Learning Network evolved from the shortened one
time virtual offering offered early in the stay at home order to a hybrid offering of online
content and a series of three weekly zoom classes. This hybrid design allowed caregivers
to develop a cohort and go through the content together in a learning

community. Foundations Learning Networks were offered monthly during the duration
of the Fiscal Year.

Adoptive caregivers were a particular area of focus this past fiscal year. In addition

to Fostering to Forever, already available online, we offered Fostering to Forever virtually
numerous times throughout the year. KFAF also offered Adoption 2.0, a series of topic
areas for adoptive caregivers offered over the course of a couple of weeks. This was
offered several times throughout the fiscal year and was well received. Two RPC+
offerings were provided specifically geared towards adoptive caregivers virtually as well.

RPC+ was offered virtually through designated agencies across the state, while KFAF
offered our first RPC+ Virtual Training of Trainers this past fiscal year. In addition to
offering two adoption focused RPC+ classes, an adaptation of RPC+ was completed and
piloted within residential programs across the state virtually. Following evaluation data
and focus group data review, updates were made to the curricula and a RPC+ Residential
Training of Trainers was offered to over 30 staff from residential programs statewide.

Deeper Dive advanced topic trainings continued to be offered virtually throughout this
Fiscal Year with two new topic areas developed and offered: Positive and Adverse
Childhood Experiences (PACES): Nurturing Resilience and Prevention and Overcoming
Secondary Traumatic Stress Through Awareness and Self-Care. These virtual and hybrid
offerings were offered multiple times throughout the fiscal year in addition to our already
available online asynchronous courses.

18



KFAF Training Innovation: “Home but Not Alone” -
The Virtual Connection Series

As all of Vermont responded to the Covid-19 stay-at-home order in mid-March 2020, the
Kin, Foster and Adoptive Families Training Team quickly pivoted to provide online and
virtual learning opportunities for the families they serve. In addition to required and
advanced training courses, they quickly developed Connection Series opportunities, designed
for caregivers that were unexpectedly at home with school aged children and/or working
remotely at their regular jobs.

There were three arms to this series: Adoption Connections, Home but Not Alone, and
Kinship Connections. Each class included topic-specific learning, plus time for dialogue and
shared learning among class participants. Three sessions of Adoption Connections covered
ways to talk with children about adoption, how to manage difficult conversations, and how
to support connections with birth families. Seven sessions of Home but Not Alone included
exploration of the topics of internet safety, using creativity to connect with young people,
and healing through reading. 12 sessions of Kinship Connections included learning and
discussion about keeping siblings connected, helping youth tell their stories, ways to build
connections and increase resilience, self-care, and lifelong issues in kinship care. Over 100
caregivers participated in these classes.
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Activities and Time Distribution: KFAF

In total, the KFAF team provided 2842 hours of support to Family Services
Division. Of those hours 63% (1,796) were training, 14% (385) were workgroup
participation, 11% (310) were curriculum development, 8% (236) were coaching, 3%
(95) were consultation, and less than 1% (20) were hours of case review support.

Figure 7. KFAF Hours of Support

HOURS OF SUPPORT BY ACTIVITY TYPE: KFAF

Case Re"iEWCOaching
1% 8%
Workgroup Consultation
14% 3%

Curriculum Development
11%

Training
63%

In part due to the pandemic, the vast majority of KFAF support was at the
statewide level, as the virtual trainings offered were accessible across all districts.
In total, 95% of KFAF’s activities for this fiscal year were coded as statewide
support. The remaining 5% (96 hours) of support was provided directly to the
district offices. Support was almost evenly split between three activities: 31% (30
hours) coaching, 25% (24 hours) workgroup participation, and 25% (24 hours)
district specific training. KFAF also spent 13% (12 hours) of their district level
support on case reviews and 6% (6 hours) on district level consultation. The
average hours of district level support was 8, with a range of zero (NDO, VDO)
to 27 (HDO).
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Figure 8. KFAF District Support

Hours of District Level Support by Activity Type: KFAF Team
30

10
| l I I
0 . . | |
ADO BDO HDO DO LDO M RDO sDO DO VDO YDO

M Case Review M Coaching M Consultation M Training M Workgroup

DO NDO

Lastly, in examining KFAF coaching trends 91% (215 hours) of coaching was group
coaching and 9% (21 hours) was individual coaching

Figure 9. KFAF Coaching Hours

Team Coaching Hours by Delivery Method: 2021

m Group = Individual
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Training Outcomes

) ) 118 total /111 91% 79%
Orientation for . .
. Online caregivers
Caregivers
Orientation for ) 425 total/ 398 N/A
} Virtual .
Caregivers caregivers
Foundations Online 134 tOt_al/ 133 94% 95%
caregivers
Foundations Learning | Online/ 89 total / 89 100% 89%
Network Virtual caregivers

Virtual 96 total/ 74
RPC + completers 100% 100%
Virtual 20 total/ 18
RPC+ Residential Comp]eters 100% 100%
Virtual 41 total/ 34
RPC+ for Adoption completed 100% 100%
Virtual 31 total/ 30
RPC+ Traini f
(,:+ rainmg o completers/ 0 100% 100%
Trainers .
caregivers
Virtual 80 total/ 70
Fostering to Forever completers 97% 91%
Deeper Dive into Virtual 51 tot:al/ L0 00
Adoption Series 37caregivers ° °
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Home but Not Alone: Virtual 34 total/26
Virtual Connection caregivers 100% 100%
Series
Kinship Connection Virtual 52 tOt_al/ ad o o
Series caregivers 97% 94%
Virtual 7 total/7
Substance use series caregivers 80% 80%
Mental Health First Virtual > tOt‘?l/ 3 o o
Aid caregivers 100% 100%
Vicarious trauma and Virtual 7 tOt‘_al/ 6 o o
self-care caregivers 100% 83%
Virtual 32 total
Using Stories to Heal 100% 100%
Talking to our children Virtual 5 attend/ 4
about raFe for . completed 86% 579
transracial adoptive
families
Online 24 total/ 23 95%
Families Forever caregivers 95%
Online 154 total/153 96%
Fostering to Forever caregivers 96%
Online 9 total/ 9 60%
Mentoring caregivers 100%
Commercial Sexual Online | 17 completers/ 83%
Exploitation of 6 caregivers 83%

Children




Caring for Opioid Online 8 totél/ 6 oce 88%
Exposed Infants caregivers °

Online 9 total/ 7 80%
LGBTQ+ caregivers 100%

Online 15 total/ 15 90%
Court Overview Caregivers 100%

Overall Evaluation Findings




Training Highlight: Foundations Online

Foundations Online: Select Competencies

"l understand..."
10
9 786 8.85 8.4 8.32 8.58
8
7 6.28 591 6.39
6
5
4
3
2
1
Importance of Strategies to prevent  Signs of mental health How to promote
maintaining risks to safety issues in a youth resiliency

connections

H Pre-Found 1 Post-Found

*Note: data for all competencies assessed available upon request

Vicarious trauma



Training Highlight: Foundations Learning Network
(Online)

Foundations Learning Network: Select Competencies
“l understand..."

10

9 8 . 7.94

8 770 0 7.12 724 '8 7.41

7

6

5

4

3

2

1

Importance of Strategies to build  Signs of mental health How to promote Vicarious trauma

maintaining healthy relationships issues in a youth resiliency
connections with children who have

experienced trauma

B Pre-LN = Post- LN

*Note: data for all competencies assessed available upon request




Training Highlight: Fostering to Forever (Online)

Fostering to Forever: Select Competencies

"l understand..."

10 8.76 64

g 7.84 8.15 7.86 8

7 6.48

6

5

4

3

2

1
Adoption is a lifelong  The adoption journey The importance of
process with family- from my child's maintaining

wide impacts perspective connections with birth
family

W Pre-F2F m Post- F2F

*Note: data for all competencies assessed available upon request

8.87 8.65
7.9 I ] I

The importance of open The resources available
communication with my to me and my family
family




Training Highlight: Families Forever (Online)

Families Forever: Select Competencies
"l understand...”

9 7.68 7.95
8 7.1
7 6.6 sg
6 5.7 . 5.3
5
4
3
2
1
The adoption process in  Difference between  The adoption journey  The post-adoption  The resources available
Vermont Conditional Custody from my child's contract to me and my family
Order and commitment perspective
of adoption

W Pre-FF 1 Post- FF

*Note: data for all competencies assessed available upon request




Training Innovation: Online Interactive

Training modules for families, schools and
communities

Four new online training tools were also developed for the consumption of
community professionals serving children and families who have experienced
trauma and adversity, or are at risk of adversity. These include two evidence
based practices in addition to an interactive presentation on decision making
factors related to Vermont’s custody and out of home placement rates based on

the drivers of custody study commissioned by the leg

Inter-professional
and Family
Collaboration

Vermont Child
Welfare Decision
Making Practices
Survey Findings

PRp——— A A S T
| escons - I2pn g 2021

islature.

Motivational
Interviewing
Practice Activities

PBIS- Positive
Behavioral
Interventions and
Supports
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Family Systems | Online 32 total/ 10

caregivers

Attachment | Online 27 total/ 8

caregivers

Lifespan: Brain Development | Online 19 total/ 5
caregivers

Development Trauma | Online 30 total/ 7

caregivers

Core Competencies in Trauma Informed Practice | Online 21 total/ 5
caregivers

Adoption Competency | Online 17 total/ 5

caregivers

Assessment and Treatment Planning | Online 16 total/ 4
caregivers

Motivational interviewing for Family Engagement | Online 20 total/ 4

caregiver

Cultural Responsive Practice | Online 17 total/ 5
caregivers

Secondary Traumatic Stress | Online 17 total/ 5
caregivers

Reflective Supervision | Online 16 total/ 4

Careiivers

Intro to Adoption & Permanency | Online 16 total/ 8

caregivers

Loss, Grief, & Trauma | Online 17 total/ 9

caregiver

Identity, Openness, & Cultural Consideration | Online 15 total/ 9
caregiver

) .. i i . . . 13 total/ 8

Discontinuity, Disruption, & Dissolution | Online .

carei iVGI’
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CWTP Community Partner Trainings,
Implementation, and Evidence-based Practice

THE UNIVERSITY OF VERMONT
CENTER ON DISABILITY &

‘_ COMMUNITY INCLUSION

VERMONT PBIS

The BEST Project, housed at UVM’s Center on Disability and Community Inclusion
CDCI), helps support supervisory unions, school districts, and schools to increase their
capacity to address the needs of students who are at risk of or who experience social,
emotional, behavioral challenges. Last year, the BEST Project worked to increase the
knowledge and skills of educators in 48 supervisory unions and 165 school

based leadership teams in Positive Behavioral Interventions & Supports and other
interventions for students with emotional and behavioral challenges. This was
accomplished through training, resources, technical assistance, evaluation support, as
well as consultation around systems change. Specific goals and action steps for the 2020-
2021 school year are listed below.

Goal One: Provide real-time professional development, resources, and support to
promote social/emotional/ behavioral learning and wellness at home, school, or through
hybrid education.
Status:
e Conducted 30 web-based trainings serving 1241 people with content relevant to
both in-person and virtual learning. This included the BEST/VTmtss Summer
Institute held in June for 258 participants from 44 school team, with 12
participants attending the BEST Institute graduate course. Feedback on all
trainings averaged 97.96% highly satisfied or satisfied.
« Provided specific content on social/emotional/behavioral well-being and
mental health
e Added significant COVID-specific resources to www.pbisvermont.org

Goal TWO: Prioritize focus on equity and anti-bias

Status:
e Created VIPBIS Commitment to Equity and developed Equity Action Plan
(updated)

« Engaged in VTPBIS State Team PD
« Developed equity resources page on website
e Researched Vermont indigenous people history and teachings

e Developed land acknowledgement and resources

e Embedded equity learning into core VTPBIS training
e Enhanced family and student voice through surveys and interviews
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https://www.pbisvermont.org/training-resources/social-emotional-behavioral-resources-during-covid-19/
http://www.pbisvermont.org/
https://www.pbisvermont.org/best-vtpbis-state-team-commitment-to-equity/
https://www.pbisvermont.org/best-vtpbis-state-team-commitment-to-equity/
https://www.pbisvermont.org/training-resources/equity-resources/
https://www.pbisvermont.org/land-acknowledgement/

Provided training in how to analyze student race/ethnicity behavior data to
assess disproportionality

Other Priority Actions from 2021:

Increased capacity to provide VIPBIS technical assistance from three regional
TAs to five

Updated and added family engagement, mental health, and PBIS resources to
www.pbisvermont.org

Created VERMONT PBIS website with guidance and resources on screening
for social, emotional, behavioral learning risks and challenges;

Supported the development of Interconnected Systems Framework for Mental
Health in three regions of the state

Created a microlearning video on Introduction to PBIS

34


http://www.pbisvermont.org/
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CWTP Community Partner Trainings,
Implementation, and Evidence-based Practice
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Traineeship Program  families in Vermont

What? The University of Vermont, in collaboration with faculty from the College of
Education and Social Services, the CWTP, and the College of Medicine received a $2
million federal grant aimed at increasing the knowledge and skills related to trauma-
informed practice and resilience building approaches. The Vermont Trauma,
Resiliency, and Equity Education (VT-TREE) initiative for diversifying the behavioral
health workforce. It is a federal training grant funded by Health Resources & Services
Administration (HRSA), that provides stipend support in the amount of $10,000 paid
out bimonthly over the course of the academic year.

Why? The purpose of the Vermont Trauma, Resilience, and Equity Education (VT-
TREE) initiative is to develop and expand the numbers, diversity, and trauma-
informed and interprofessional skill set of Vermont’s behavioral health workforce
with a focus on children, adolescents, and transitional age youth.

Who? Students in the VT-TREE project will graduate with a professional degree in
counseling or social work, augmented by a certificate of graduate study focusing on
trauma-informed, resilience, culturally responsive, and interprofessional teaming
practices. Through the education and certificate program, trainees will gain
competencies that prepare them to serve children and families who have experienced
trauma and adversity, such as those served by the public child welfare system.

Augmented Education: Students will take a minimum of 9 credits (mini-certificate)
and can choose to take the full 15 credits for the full graduate certificate in Trauma
and Restorative Practices within UVM’s new Certificate of Graduate Study in
Resiliency based Approaches with families, schools, and communities. These credits
are paid for by the grant and in addition to the $10,000 stipend. Trainees this year are
required to take EDSP 330 in the Fall and EDSP 332 & 333 during Spring 2022.

Faculty/Staff Contact:
+ Drs. Mercedes Avila & Christine Velez : Co-PI’s of grant
* Dr. Strolin-Goltzman: Lead Evaluator
* Esther Doh, MSW: Lead Placement Implementation Team Staff Member
* Please send completed application materials to Esther Doh: Naw-
Esther.Doh@med.uvm.edu
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agencies
education through TREE certificate
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VT-TREE Executive Team

VT-TREE Advisory & Selection

Team

Graduate Counseling Program
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Graduate TREE coursework

US DHHS HRSA

- Project Officers
-HRSAT/TA network
- Other grantees

UVM Sponsored project
administration for budget and
grant management supports

College of Confinving &
Distance Education expertise
with distfance technology and
online education
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Program
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a social work and
counseling
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FY 2021 State Presentations and Conferences

Consortium Education and Training Workgroup
VFAFA: Lifelong Issues in Adoption
December 2020 — “Partnering as a Trauma Informed Librarian” presentation with MDO Resource
Coordinator
a. Workgroup: Podcast—February 2021 through current
b. VFAFA Conference Workshop: March 2021 — “Hey Kiddo” facilitated book discussion

VKAP Conference workshop on, “Mindful Moments and Greater Ease With Kids”
VFAFA Conference workshop on, “Transracial/Transcultural Parenting”

VFAFA Conference workshop on, “Collage as a Tool for Courage and Calm”

VKAP conference presentation — Self-Compassion: The Heart of Self-Care

VFAFA conference session - DOWNSTREAM film showing and discussion

NSDTA Conference (2021) Leading Organizational Change with a Focus on Culture and
Collaboration, October 6, 2020, Virtual Conference, Sarah Ward, presenter. National Staff
Development and Training Association Conference.

FY 2021 Publications

1. Collins Camargo, C., Strolin-Goltzman, J., Verbist, A.N., Krompf, A.*, & Antle,

B. (2020) Structured Well-Being Assessments in Public Child Welfare:
Observations Across Two States Developmental Child Welfare.

2. Strolin-Goltzman, J., Antle, B., Collins-Camargo, C & Wood, V (accepted)

Implementing universal screening and functional assessment of children
entering custody: Cost study considerations from two sites,” submitted for
review and publication consideration in Human Service Organizations:
Management, Leadership & Governance.

3. Collins-Camargo, C., Strolin-Goltzman, J., Verbist, A. N., Krompf, A., &

Antle, B. F. (2021). Structured well-being assessments in public child
welfare: Observations across two states. Developmental Child Welfare,
25161032211004605.

4. Strolin-Goltzman, J., Breslend, N., Deaver, A.H., Wood, V., & Krompf, A.

(2020) Moving beyond self-care: exploring the protective influence of
interprofessional collaboration, leadership and competency on secondary
traumatic stress. Traumatology
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Blogs

Blog, Facebook Pages, & Social Media Presence

Voices at the Table: A blog for Vermont caregivers

We now have 158 people following the blog, Voices at the Table which is written
mostly by Deidra Razzaque.

Resiliency-based & Trauma-informed Practices

We have completed a series of e-learnings focused on trauma and resiliency
informed practices. These can be found at https://blog.uvm.edu/jstrolin/ in addition
to on the Vermont CWTP online learning platform

Facebook Pages

There are over 2,400 members of the VT Trauma Lens and approximately 300 members of
the RPC+ Facebook pages which are monitored by staff.

o Vermont Trauma Lens
e RPC+

e VT Consortium for Adoption and Guardianship

Podcasts

July 2020 podcasts:

o Episode 10- Special Edition: Caregiver Spotlight on Trauma and Self-Care;

o Episode 11: Special Edition — Caregiver Spotlight on Grief and Loss

Sept 23, 2020 VKAP conference presentation — Self-Compassion: The Heart of
Self-Care

March 4, 2021 VFAFA conference session - DOWNSTREAM film showing and
discussion

Child and Family Trauma Workgroup (might only have been able to attend once
since April 2021)
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https://blog.uvm.edu/jstrolin/
https://blog.uvm.edu/jstrolin/
https://vermontcwtp.org/2020/09/21/episode-10-special-edition-caregiver-spotlight-on-trauma-and-self-care/
https://vermontcwtp.org/2020/10/06/episode-11-special-edition-caregiver-spotlight-on-grief-and-loss/

Statewide Workgroup Participation

Vermont Consortium for Adoption and Guardianship Executive Committee

Vermont Child and Family Trauma Workgroup

ARC Revitalization Workgroup (sub-committee of the Trauma Workgroup)

Foster Parent Workgroup

VFAFA Conference Planning Committee

VKAP conference workgroup

Sex Trafficking Workgroup

Diligent Recruitment and Retention Advisory

Training Team

Co-Chair of the National RPC/NCTSN Committee

RC/RRS Workgroup

"Care Kit" Workgroup: VT Dept. of Libraries, VT CWTP and FSD Barre Office
Workgroup: VFAFA Conference Committee

Racial Equity Workgroup

Racial Equity Workgroup Planning Committee

Racial Equity Workgroup BIPOC Affinity Group
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Social Work Degree Program Traineeships in
Child Welfare (BSW/MSW)

FY 21 - Social Work Degree Program Traineeships

A degree in social work, regardless of focus or specialization, provides a foundational
knowledge base relevant to public child-welfare practice. With the curricular focus on
relational change at all levels (individual, family, group, organization, and community),
social justice, and strengths, students engage the immense breadth and over-lapping
connections of multiple fields of practice. Considering this work through a critical social
constructionist lens allows for immense creativity in the work where the family is the
expert on their own lives and some of our taken-for-granted assumptions about child
welfare can be examined.

As part of the Child Welfare and Adoption Assistance Act (1980), many social work
programs across the country have partnered with state public child welfare agencies to
provide federally-funded title IV-E stipends to social work students who are currently
employed by, or preparing for employment in, a public child welfare agency. Vermont is
one of these states.

Through the university-agency partnership, the Department of Social Work at the
University of Vermont offers eligible trainees high quality professional social work
education through their enrollment in the MSW program. In a regular, on-going basis, the
faculty, and staff at UVM work to evaluate and update the curriculum in both academic
programs to respond to changes in our society and community in order to better meet the
educational needs of students entering the social work profession. UVM’s collaboration
with DCF through the Child Welfare Training Partnership has supported the development
of curriculum.

Process and Performance Measures School Year 2019-2020

1. In FY 2020, there were initially 7 trainees enrolled in the MSW Program.

2. Prospective trainees were recruited from the pool of accepted or enrolled
students in the MSW program who stated an interest in child welfare work and
were seeking opportunities to financially support their education.

3. Interviews for prospective trainees were conducted by the Title IV-E DCF Project
Coordinator, FSD personnel, and the Director of the CWTP.

4. We offered traineeships to three Foundation Year MSW students, who joined the
concentration year cohort. We continued traineeships with four MSW students
entering their Concentration Year.
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Social Work Degree Program Traineeships in
Child Welfare (BSW/MSW)

6. The new traineeships were offered to two DCF employees and one non-
employee.

7. The two non-employee trainees joined the two employee trainees entering their
Concentration year.

8. All stated Outcome Measures and all stated Output Measures, described on Page 8 of the
Contract (#30084), were met.

Education and Support Offered to Trainees while Enrolled in the MSW Program

¢ Individualized contract

e Training manual

¢ Orientation/welcome meeting in the early fall semester
Technical support from the Department for tuition bills, stipends, and book
support

e Faculty Field Liaison work

e An opportunity to meet with former trainees who are employed by the agency

¢ An information meeting on the steps for employment placement in DCF

e Application & Interview opportunities in the district offices where openings
have been posted.

e An exit interview/debriefing with the project coordinator to either review

e progress or to provide feedback

Field Education

The role of field education in the traineeship, particularly field placements for trainees
within the Department for Children and Families, is essential to the success of the trainee
project. Trainees typically complete two 450-hour field placements, however,
modifications due to the pandemic, reduced the total of field placement 450 hours to 382.5
for the 2020-2021 school year. This reduction was in keeping with The Council on Social
Work Education, the accrediting body for Social Work Education. As has been the case in
past years, in the second year, trainees complete their placement within a district office.
Trainees without prior experience in child welfare depend on this second experience for
an in-depth introduction to public child welfare practice and to acquire social work skills
needed to enter practice as an employee following graduation. The partnership relies on
the district offices to provide high quality education and training experience to social
work students; this includes the commitment to assess the trainees’ suitability for child
welfare social work practice.
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While the primary objective of professional social work field education is to support

student development as professional social workers, these placements provide specific
experience in child protection and/or juvenile services casework, learning and navigating
agency policies, and collaboration with community partners.

2020-2021 School Year
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Student Year in Field Program Field
Program Placement Instructor
Joyal, Marie- FMSW Williamstown | Elementary, Michele
Michele (DCF Empl) Schools Middle & High | Blanchard,
schools MSW
Swan, Meghan FMSW UVM Medical Child Safe Mary-Ellen
(DCF Empl) Center Program Rafuse,
MSW
Tuttle, Tiffany FMSW Howard Westview Valerie
Center House Koropatnick,
MSW
Elliott, Kaytlyn CMSW State of Family Lizzy Lyons,
Vermont Services MSW
Department for |  Burlington
Children and | District Office
Families
Gaudreau, CMSW State of Family Brenda
Olivia (DCF Empl) Vermont Services Gooley,
Department for | Central Office MSW
Children and
Families
Harris, Jen CMSW State of Family Dianne
(DCF Empl) Vermont Services Jabar, MSW
Department for | Central Office
Children and Centralized
Families Intake &
Emergency
Services
Studler, CMSW State of Family Ken
Brandon Vermont Services Hammond,
Department for | Morrisville MSW
Children and office
Families
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